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PREFACE 


Although English is a foreign language its importance as a 
language cannot be undermined as it is the most spoken and 
understood language in the whole of country. More than 50% of the 
literate people use it as a means of communication. Therefore attempt 
should be made to teach this language in such a way so that it may 
be understood by the beginners with ease and may not be a burden 
on them. In the beginning, the children have to learn a set of words, 
use them in the correct situations by combining them into stmcture 
or sentences. 

Attempt has been made to identify certain vocabulary words 
which are common to different class levels and to analyse them 
whether these have been understood by the students. The investigator 
has tried to find out the student's achievement level, of the graded 
vocabulary with regards to performance, sex, socio-economic status of 
parents, CBSE and State schools. This would help m classifying ±e 
vocabulary words into different categones and class levels. 

Further research will help to develop the vocabulary in different 
subjects and different approaches, methods in teaching the language. 
Comments and feed back from the readers would help the school to 
conduct many more projects. 


Dr. J.S. Garg 

Headmaster 
Demonstration School 
Regional Institute of Education 
Mysore 
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1.1 Introduction 


Language is human being’s thought and action put into signals 
- audible or visual signals. When human beings talk to each other 
audible signals are used and visual signals are used in reading mid 
writing. Social beings like people have to communicate with each 
other and if they have to do it most effectively and most economically, 
training is essential in listening, speaking, reading and writing. 

When thoughts are conveyed through language, whether as 
audible or visual signals, one cannot think without words. Visual and 
audible signals are used to clothe the thoughts and words become 
the symbols of thoughts. There are so many thousands of words and 
sentence patterns in English language that a teacher will soon find 
himself/herself surrounded by a superabundance of language material, 
without order and almost incomprehensible. Modern research into these 
matters is directed to enabling the teacher to teach the essentials of 
the language without wasting time on the unusual alternatives and on 
words which are not of the first importance. Teachers concerned in 
this matter will almost all be persons whose mother tongue is not 
English. They will be called upon to train pupils whose mother tongue 
is not English. The large number of words in the English language, 
the wealth of synonyms, the large number of sentence patterns m 
common use present a bewildering problem. But learning a language 
is not learning the content of something or the bulk of it’s Vocabulary, 
it IS acquiring a skill. The whole stream of language with structures, 
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vocabulary, sound, rhythm eind intonation has it’s rules. It is obvious 
that, if the learner doesn’t know the words of a language, he/she 
cannot use it. On the other hand, learning a language does not mean 
merely learning the words and substituting those words for the 
corresponding words in the mother tongue. 

According to C.C. Fries in, Teaching and Learning English as a 
Foreign language : 

“The only true and correct meanings of words are the situations 
in which they are used. A 'Word’ consists of a sound, or a 
combination of sounds, that has become conventionalised in a culture 
or a linguistic community, that is commonly used in certain situations 
and that stimulates certain responses in a hearer or a reader belonging 
to the same community.” 

The teachers have to think of a working Vocabulary of 
manageable and useful quantity. Learners use language at two levels 
- the production level (speaking and wnting) and recognition level 
(listening and reading). Learners recognise more words than they 
readily use. One of the aims of English language teaching as second 
language, is to transfer words from the larger vocabularies to the 
smaller and especially the learner’s speaking vocabulary. H.E Palmer 
has pointed out that the natural way in which child learns a language 
can be summed up in four words - Perception, Recognition, Imitation 
and Reproduction. To become a part of the langauge repertoire, a 
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word must recur in practice several times. If a multitude of new 
words are taught without sufficient frequency, the memory of the 
learner becomes cluttered up and stop them from learning the more 
common and more important words. The teachers must try to reduce 
the vocabulary to be learnt in the early stages to an absolute minimum 
based on its validity, frequency and utility. This limited vocabulary 
may be enlarged to become the flexible instrument by what C.C. 
Fries calls “mastering the vocabulary by adjusting the form of a 
word” using the various parts of speech. The size of a working 
vacabulary is always a matter of speculation for the teacher. 

12 Rationale 

As the laboratory school attached to Regional Institute of 
Education, Mysore run by the NCERT, the apex organisation at the 
national level for school education, the Demonstration school admits 
students to class I by random selection by computer. A cross section 
of the society thus send their wards to the school which offers 
heterogenous group of learners with varied abilities. Teaching English 
as a second language to this group at primary level (I to IV) provides 
the teacher opportunities to innovate, improvise and experiment. With 
the emphasis on ‘Minimum Levels of Learning’ (MLL) advocated by 
NPE 1986, making the word lists for classes I to IV for English as 
a II language is a challenge. To assess the achievement in vocabulary 
in primary classes, to analyse the performance and plan supplementary 
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material to facilitate vocabulary achievement offers an opportunity 
for a research project. Hence, this endeavour to study the vocabulary 
achievement of students primary section, DMS, Mysore. 

13 Title of the study 

“A study of Vocabulary achievement of the students of Primary 
section, Demonstration school, Mysore in 11 language English and 
development of supplementary materials”. 

1.4 Objectives 

The main objectives of the present study are - 

* to prepare classwise (I-IV) word lists. 

* to assess the level of Vocabulary achievement of the students of 
Primary section, DMS, Mysore through the achievement test. 

* to find the relationship between gender and level of performance 
in Vocabulary achievement of students of primary section, DMS, 
Mysore. 

* to find the relationship between the Socio-economic status of 
parents and the Vocabulary achievement of students of primary 
section, DMS, Mysore. 

* to find the relationship between the Vocabulary achievement of 
students of primary of DMS, CBSE and state schools of Mysore. 

* to prepare exemplar supplementary teaching matenal to enhance 
the vocabulary achievement of students of Primary section, DMS, 
Mysore. 
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L5 Limitations 


* This study is limited to the testing of achievement in vocabulary 
in 11 language English. 

* This study is limited to the student population of Primary section, 
DMS, Mysore (I - IV). 

1j6 Research questions and Hypotheses 

The following basic research questions were formulated for the 

study: 

* to what extent do the students of Primary have the vocabulary 
achievement ability? 

* to what extent does the Socio Economic status of parents influence 
the vocabulary achievement of children? 

* to what extent does the gender influence the vocabulary 
achievement of children? 

* are there significant differences in vocabulary achievement of 
students of DMS, students of other CBSE schools and state 
schools'? 

Hypothesis 1 - There is no sigmfictint difference in the vocabulary 

achievement of students of class I, II, III and IV of 
DMS. 

Hypothesis 2 - The performance of students is independent of the 

socio economic status of parents of DMS. 
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Hypothesis 3 - The performance of students is independent of 

gender in DMS. 

Hypothesis 4 - There is no significant difference in the vocabulary 

achievement of students of DMS, CBSE and state 
schools at the primary level. 

1.7 Resume of the report 

The present study progressed through different phases and the 
same has been presented in the subsequent chapters. This chapter is 
the introductory part which highlights definitions, needs and 
significance of the study. Chapter 11 presents the review of the related 
literature, concepts, theoretical discussions of the study Chapter ITT 
presents the Methodology and the design of the study. The results of 
the study are presented in chapter TV along with analysis, interpretation 
and discussion. Summary of the study and suggestions for further 
research and conclusion constitute Chapter V. 
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CHAPTER n 


REVIEW OF THE RELATED LITERATURE 

The due importance that ‘Vocabulary’ deserves in learning a 
language is not given to it in the teaching - learning process. The 
recent shift towards communicative approach has undermined the 
systematic, repetitive and regular drill that builds up a student’s 

Vocabulary. In this new approach the study of what we do with 

language is overvalued at the moment as in the same way as Grammar 
was overvalued in the past. This ‘newtoy’ effect is leading the teachers 
to look at everything in functional terms. The study of the language 
is to teach the students to convey and elicit information, to describe, 
to define, to exercise and elicit social control according to this new 
approach. These functional categories are not themselves the names 
of things that have to be taught, though they may help to define 

how teachers can organise what they teach. Even after teaching 

students what they need to know in order to communicate, the teachers 
still have most of the language to teach. Students have to learn the 
words, expressions which refer to the things in the world they want 
to talk about, ask about or request - that is Vocabulary. The ability 
to manipulate these basic units of language forms the basis of a 
student’s language ability. The importance that is due to the learning 
of Vocabulary items and achievement in their usage should not be 
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undervalued in the euphoria of communicative approach of learning a 
language. 

“Functions without Lexis are no better than structures without 
Lexis and referential Lexis is a vast field. Referential Lexis makes 
up the bulk of the learning load in any general purpose language 
course” - Michael swan : A critical look at the communicative 
approach . This extract clearly points out the importance that need to 
be given to the vocabulary, be it communicative (functional) approach 
or structural approach. 

Ronald Carter and Michael McCarthy in “Vocabulary and 
Language teaching reiterate this thinking. Learning of lexical items 
and it’s place in pedagogic spotlight, not to argue its relevance but 
to indicate how it’s study offers insights into the process of 
acquisition, organisation of teaching the social, linguistic structure of 
language is discussed in the article. In 1920’s the mastery of structure 
was all important and the vocabulary taught was basic sufficient only 
to serve to practise the syntactic structures. 

Wilkins (1972) argued that without Grammar very little can be 
conveyed and without vocabulary nothing can be conveyed. Twadell 
(1972-73) helped forward the trend towards seeing learning of 
vocabulary as a skill to be taught through the skill of guessing 
strategies. By 1980’s the thinking was centred on the learner and 
his/her needs and consequently how much Vocabulary is learnt and 
what it meants to ‘know’ a word. 
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J. Nathinger h 'current trends in Vocabulary training' opines 
that the more work done on a word, the more likely it is to be 
retained (P. 65) which can be directly applied to the class room. 
Recent researches have shown that the learner will retain the words 
he/she considers useful, but more research and materials are needed 
to help both teachers and learners to focus on what is useful. 

Ezra L Streglitz in ‘practical approach to vocabulary 
reinforcement’ states that A Very important part of learning a new 
language is mastering the Vocabulary of that language. While it is 
believed that the learning of sound and structures should take 
precedence in II language learning, it is more or less true that a 
store of content words intimately related to the environment and 
experience of learner can make the practise of these sounds and 
structures more interesting. 

Dale and Q’ Rourke (1971) state that Vocabulary development 
is conceptual development. The success of a student becoming 
proficient in any language will depend, in part, on the extent and 
richness of experience of the learner. Thonis (1970) emphasises the 
importance of Vocabulary acquisiton in II language learning thus - 
the emphasis of oral language development in II language English 
consists of helping the students to attach new labels, new sounds, 
new structures to the concepts they already possess. 
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For the student, understanding the meaning of the words is the 
most important aspect of Vocabulary development. Through words, 
the concepts enter the area of social communication. Throughout life, 
concept and word interact and each builds up on the other. Thus the 
development of Vocabulary is infinitely tied to the development of 
thought. 

Clark’s (1973) Semantic feature Hypothesis holds that each word 
is made up of features or components of meaning. Children learn 
word meaning by adding features. But this theory does not account 
for all instances of word acquisition. 

Carey (1978) has demonstrated that new word acquisition may 
be a lengthy process. The length depends upon the initial meaning of 
the word for the child, existing syntactic structures, presence of other 
related words and the frequency of contact with the word. Each 
encounter with the word offers opportunities to contrast it with other 
words and thus add semantic features contributing to the word’s 
meaning. 

Early vocabulary growth is remarkably rapid. From an average 
of 100 words at 1 year, children have acquired 272 words at 2 
years, 896 words at 3 years and 1540 words at 4 years (Smith 
1926). The larger estimates include inflected and derived words. Thus 
jump, jumped and jumping can be counted as three words. Much of 
the uncertainty about the typical size of the vocabulary at various 
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ages stems from the fact that the word knowledge is often incomplete. 
Words are understood to a greater or lesser degree. As Dale (1965) 
has stated it, there are four levels of word knowledge - 

(a) I have heard of it, buti don’t know what it means. 

(b) I have seen it before. 

(c) I recognise it in context. 

(d) I know it. 

Another factor to consider is that there are several different 
vocabularies listening, speaking, reading and writing. Typically one’s 
vocabulary is greater for listening than for speaking and for reading 
than for writing. 

Vocabulary knowledge and measured intelligence are highly 
correlated. Vocabulary knowledge is often used to index intelligence 
and vocabulary tests are included in such standard intelligence tests 
as the Stansford-Binet and Wechsler series. However in this study the 
relationship between intelligence and vocabulary knowledge is not 
included. 

Individual differences in Vocabulary acquisition and achievement 
are related to Socio-Economic variables such as parental income, 
occupation and education (Lessmen et al., 1980). The reading and 
study habits of the students are in turn influenced by the parental 
income, occupation and education. However, more important is how 
parents encourage the child’s verbalisation through conversation, word 
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games, reading to the child, providing reading materials in the home, 
and indicating to the child that learning in general and word 
knowledge in particular are valued (Jordan, 1978); while there is 
much advice in the educational literature on ways to stimulate the 
vocabulary development of older children(Dale et al., 1971, Petty and 
Jensen, 1980) there is little sound evidence that any one approach is 
superior. Relatively little comparative evaluation research has been 
done and attempts to evaluate teaching programmes have been plagued 
by difficulties in defining vocabulary knowledge, assessing the 
knowledge in the different vocabularies, dealing with the degree of 
permanence of knowledge, and matching methods with developmental 
level of the child. 

The focus in this study is on the measurement of vocabulary 
achievement. First form of Vocabulary measures are developed to have 
gate-keeping functions to ‘select-in’ the needed vocabulary, or to meet 
a certain vocabulary level required to carry out a task. 

The second form of measurement is for instructional purposes. 
To determine who knows what words and what word-learning skills, 
so that needed words or skills can be taught. 

The third form is taken to discriminate among students to find 
out who knows how much currently (achievement) and who will 
eventually excel (ability). This third form of measurement is often 
developed by assuming that, although amount of vocabulary knowledge 
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might differ widely among students, the special learning processes 
which lead some students to acquire far more vocabulary than others 
are the real source of difference among students. 

The earliest papers on diagnostic testing of vocabulary were 
written by Cronbach (1942-43) emphasising the performance approach . 
He felt that if a student could recall the different meanings the word 
may have in different context, this would indicate knowledge of 
breadth of meaning. This indicates the mastery of the word meaning. 
The test items used by Combach were recall item, multiple choice, 
matching to select a correct definition, synonym or example. 

Carroll (1964) examined the relationship between words, meaning 
and concepts. He implied that the vocabulary can be tested as concepts 
are tested, with the classification of examples and non-examples. This 
is the content approach . 

Cognitive approach - Research by Van Daslen-Kaptejus and 
Elshont Mohr (1981) in Amsterdam documented important differences 
in Vocabulary cogmtive process, specially those which allow learning 
new vocabulary words from sentence contexts. From an analysis of 
‘think aloud’ protocols, they studied the execution of two processes; 
model utilization (ways provisional representation of meaning changed 
as a function of new information) and decontextualisation (the depth 
of the inference drawn about the target word from sentence 
information). 
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The performance approach, content approach and cognitive 

approach offer guidelines to prepare the achievement test to measure 

the vocabulary achievement. The five basic types of word recognition 

skill are - 

(a) Context analysis 

(b) Sight Words 

(c) Phonic Analysis 

(d) Structural Analysis 

(e) Dictionary Analysis 

(a) Context Analysis is the skill of using the words and meanings 
surrounding an unknown word or phrase to determine the unknown 
element. This is considerably more than guessing as the student 
narrows the possibilities by using accumulated cues. 

(b) Sight Words word associated with cards and picmres. New sight 
words are added slowly, for Eg: black to rack, sack, track, chick 
to generalise that -Ck represents only one sound. 

(c) Phonic analysis specific sound generalisations are keyed to specific 
letter symbols. A phonic system can be developed by anyone 
who wishes to set up a series of generalisations. 

(d) Structural Analysis it refers to the process where by the reader 
perceives certain word parts of structures & Rootword, compound, 
contraction, prefix, suffix. 
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(e) Dictionary Analysis is seldom used because of the time involved. 
Nevertheless, it is an important source of word recognition as it 
provides pronunciation of an unknown word. After going through 
all these literature, the tools were constructed and the design of 
the study was decided. 
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CHAPTER in 


METHOHOLOGY 

3.1 Design of the study. 

3.2 Sample selected for the study 

3.3 Description of the tool 

3.4 Data Collection 

3.5 Data processing and Analysis. 




METHODOLOGY 


This chapter describes the design of the study, sample collected, 
Variables studied, tools used, administration of the test, scoring and 
statistical techniques used for analysing the data. The study was carried 
out between July 1995 and March 1996 

3.1 Design of the study 

After standardising the achievement test, the students of the 
primary section of Demonstration School Mysore were administered 
the test to evaluate their Vocabulary achievement. The scores of the 
students were tabulated catagory wise along with the socio economic 
status of their parents. The results got from statistical analysis were 
used to guide the preparation of supplementary material in the form 
of worksheets and Audio Cassettes so as to help the teachers to plan 
the teaching learning process with regards to vocabulary. 

3.2 Sample related for the study 

The sample comprises of the students of primary section. 
Demonstration school, Mysore. 63 students from 1 std, 67 from II 
std, 67 from III std and 68 m IV std were administered the test. 

“A test is a standardised situation that provides an individual 
with a score”. By standardised it is meant that all the procedures of 
testing are stated in advance in such a way that all students are 
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tested with the same questions or problems and in the same way. It 
is given to directly measure the students’ performance upto that time. 
Prior to the construction of the vocabulary achievement test in 

conformity with the norms of a standardised achievement test, a group 
of primary teachers teaching in local CBSE and state schools 
(Annexure B) were invited for a one day work shop on 10th of Nov 
1995. The planning of the word lists classwise, (Annexure A) the 
testing Items to be included, categories to be catered to and coverage 
of Items were discussed and the test papers were finalised. The 

teachers went back to their schools administered the test as field 
study and came back for another “one day workshop” on 24th Nov 
1995. Taking their feedback into consideration, the tests were modified 
and the teachers were requested to administer the tests to their 

students. Thus the test papers for class I, II. Ill and IV were 

developed by the class room teachers in these workshops and 
standardised. Teachers from 4 CBSE schools and state schools took 
part in the deliberations. Each school selected 50 students per class 
(I - IV) as the sample. Totally 200 students from CBSE schools per 
class and 200 students from state schools were administered the tests 
during the process of standarising the tests The programme sheet is 
appended as Annexure C. 
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3.3 Description of the tool 

The tool consisted of four question papers, one each for classes 
I, II, ni and IV. 

Class I paper consisted of 50 items based on picture recognition. As 
the vocabulary of class I students learning English as a second 
language is made up of naming words or Nouns, Pictures of animals, 
birds, fruits, vegetables, flowers, play things, dresses, family members, 
parts of the body, numbers, means of transport and colours were 
provided m the test paper. Students were asked to write the name of 
these pictures or tell it orally. (50 marks) 

Class II paper consisted of phonic vocabulary items, sight vocabulary 
items, structural vocabulary items and context vocabulary items. 

(70 marks) 

Class III and IV papers consisted of all the items from the 4 areas 
given in Class II paper along with situational vocabulary. 

(80 marks) 
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Details of the areas and items in the lists 


Class 

Area 

Subarea Marks 

alloted 


Total 

Score 

I 

Picture recognition 

Names of 






1. Animals 

4 





2. Birds 

4 

C 

I 



3. Fruits 

4 





4. Vegetables 

4 

C 

II 



5. Flowers 

2 





6. Play things 

2 

c 

III 50 



7. Dress 

4 





8. Family members 

4 





9. Furniture 

4 

c 

IV 



10. Parts of Body 

6 

c 

V 



11. Numbers 

4 





12. Vehicles’ 

4 

c 

VI 



13. Colours 

4 



II 

Phonic Vocabulary Spelling 

10 

c 

I 


Sight Vocabulary 

Picture recognition 

10 

c 

II 


Structural 

1) Family members 

5 




Vocabulary 

2) Months 

5 

c 

III 



3) Numbers 

5 





4) Community helpers 5 


70 



5) Action words 

5 





6) Plurals 

5 

c 

IV 



7) Prepositions 

5 





8) Word completion 

5 




Contextual 

1) Class room 

5 

c 

V 


Vocabulary 

2) Personal data 

5 
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Phonic Vocabulary 1) Listening 

2) Dictation 

5 

5 

C 

I 


Sight Vocabulary 1) Word recognition 10 

C 

II 

III 

Structural 

1) Jumbled letters 

10 




Vocabulary 

2) Definitions 

5 

c 

III 



3) Contrast words 

5 


80 



4) Tenses 

5 





5) Prepositions 

5 

c 

IV 



6) Plurals 

5 





7) One word 

5 




Contextual 

Context 

10 

c 

V 


Vocabulary 






Situational 

Story 

10 

c 

VI 


Vocabulary 





IV 

Phonic 

1) Dictation 

5 

c 

I 


Vocabulary 

2) Word recognition 5 




Sight 

Spelling 

10 

c 

II 


Vocabulary 






Structural 

1) Definitions 

5 


80 


Vocabulary 

2) Antonyms 

5 





3) Synonyms 

5 

c 

III 



4) Contrasts 

5 





5) One word 

5 





6) Tenses 

5 





7) Prepositions 

5 





8) Adverbs 

5 

c 

IV 



9) Adjectives 

5 





10) Conjunctions 

5 




Situational 

Story 

10 




Vocabulary 

The test papers are appended as Annexure D 
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3.4 Data Collection 

The test was administered to a class of 30-32 students per day, 
thus taking 8 days to test classes I to IV two days per class in 
Demonstration School Mysore. A detailed Data sheet was filled up 
which dealt with all aspects of administering the test. The data sheet 
is appended as Annexure E 

3.5 Data processing and Analysis 

The collected responses were suitably coded and fed to the 
computer for further analysis. The mean scores of boys and girls per 
class per catagory were worked out. The correlation co-efficient r - 
was computed taking the standard scores of students and the standard 
score of parental income, education and occupation. The parental socio 
economic data was tabulated as follows. 


Parent 

Grade 

(Points) 

Income 
per month 


Education 

Occupation 


A(10) 

Rs 10,000 & 

above 

Doctorate 

Professionals 

Father 

B(8) 

Rs 8.000 & 

above 

Post Graduation 

Office Supt. 
Lecturers 

& 

C(6) 

Rs. 6,000 & 

above 

Graduation 

Teachers, Clerks 
Tradesmen 

Mother 

D(4) 

Rs. 4.000 & 

above 

PUC 

Class four 
Officers 


E(2) 

Rs. 2,000 & 

above 

SSLC & below 

Others 
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The data for parental socio economic status was collected with 
the help of the Head of the Primary Section. The data was quantified 
as follows : 


Grade A 
Grade B 
Grade C 
Grade D 
Grade E 


10 points 
8 points 
6 points 
4 points 
2 points 


Suppose a 

student had 

this data as 

socio 

economic 

status of the 

parents : 







Father 



Mother 


Edn 

Income 

Occupation 

Edn 

Income 

Occupation 

A 

B 

B 

B 

C 

C 


The score was computed as 10+8+8+8+6+6 = 46/ If the 
performance of the student in class 1 was 40 marks then it was 
taken as Score A and parental socio economic state score was taken 
as Score B. The - r - (correlation coefficient) of the entire sample 
was computed using the set ‘A’ scores and set ‘B’ scores of the 
sample. 
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CHAPTER IV 


ANALYSIS AND DISCUSSION 

4.1 Comparison of performances - Classwise 

4.2 Correlation between the students performance and parents socio 
economic status 

4.3 Comparison of performances - gender wise 

4.4 Comparison of Mean score of students of DMS, CBSE and State 
schools 

4.5 Compansons of performances - Category wise (DMS students) 

4 6 Discussion. 




ANALYSIS AND DISCUSSION 


Results of the analysis are presented in this chapter. Each 
research question or hypothesis presented in chapter 1 is restated 
here followed by a presentation of the analysis pertaining to it. 

4.1 Comparison of performance - classwise 

The students of class I and II performed better than that of 
class III and IV. Hence the Hypothesis 1 - that there is no significant 
difference between the performance of class I. II. Ill and IV students 
of DMS is rejected. It reveals that the students of I and II standard 
have a good command over the Vocabulary consisting mainly of 
naming words i.e., nouns. Where as the students III and IV who 
have to have word attack word-building and word usage skills do 
not display them resulting in a comparatively low performance. The 
training, guidance and interaction needed to develop Vocabulary 
expansion skill seem to be lacking. 



I Std 

II Std 

III Std 

IV Std 

Mean Score 

34.26 

50.37 

26.26 

28.04 

Percentage 

68.1% 

71.9% 

32.8% 

35.05% 


N = 63 

N = 67 

N = 67 

N = 68 


Table 1. Comparison of performance - classwise 
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4.2 Relationship between the student’s performance and Socio 
Economic Status of Parents : 

The SD is the index of dispersion and it is sensitive to extreme 
scores. Even a few extreme scores can greatly enlarge the Standard 
Deviation. The achievement of the class I, H, III and IV standard 
students when computed, resulted in these scores. 


Class 

I 

n 

III 

IV 

SD 

5.56 

12.27 

23.00 

17.62 

N 

63 

67 

67 

68 

Table - 

2 Comparison of 

SD - 

classwise 


This reflects the heterogenous ability of the students in each 
class When the SD is relatively large, scores scatter widely about 
the mean. 

When the scores of students were compared to the socio 
economic status of their parents and a correlation coefficient - r was 
worked out, the computation revealed these scores. 


Class 

I 

II 

III 

IV 

r 

+0.56 

+0.09 

Zero 

Zero 

N 

63 

67 

67 

68 

Table 

- 3 Comparison of 

r - 

classwise 
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Correlations range from +1.00 through 0 to -1.00. A correlation 
of +1.00 is a perfect relationship between the two scores. Correlations 
between Zero and +1.00 indicate varying degrees of correspondence. 
In class I +0.56 correlation is exhibited which means the better the 
socio economic status of parents, better is the score of the child. In 
II standard there is a little positive correlation. In III and IV standard 
the correlation is Zero. It means that there is only a chance 
relationship between the two scores. Some of the students who have 
scored high in the test also score high on the parental socio economic 
status, and others score low on the parental socio economic status. 
Zero correlation means that the achievement of students has no relation 
at all as to their parental socio economic status, as good an estimate 
can be made by tossing coins for each student - a sheer chance 
factor. 


Hence the Hypothesis 11 that the performance of students is 
independent of the socio econoimc status of parents is accepted for 
class III and IV. 

4.3 Comparison of performances Genderwise : 

The student population of DMS, Mysore has 36 boys and 27 
girls in I std, 34 boys and 33 girls in II std, 38 boys and 29 girls 
in III std and 31 boys and 37 girls in Iv std. On the whole the 
percentage score of boy’s performance is 52.5% and that of girls is 
47.5%. The boys as a group have performed better than girls. Hence 
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thp. hvpothp-sis TTI that the performance of students is independent nf 
ppnHftr is rejected . The class wise performance breakup denotes that 


in I 

std boys 

have fared 

better 

than 

girls marginally. 

• 

Class 

I 

Cl 

cn 

cm 

CIV 

CV 

CVI 

Total 








Oral 

Written 

M 

36 

6.6 

4.9 

5.72 

5.8 

8.11 

5.8 27.5 

10.8 

F 

27 

5.6 

4.1 

5.11 

5.5 

7.8 

4.13 20 

10.2 


N=63 

8 

8 

8 

8 

6 

12 

50 


Table - 4 (a) 


In class II also boys have scored better than girls. 


Class 

II 

Cl 

CII 

CIII 

CIV 

CV 

Total 

M 

34 

6.2 ’ 

9.0 

14.02 

12.0 

7.47 

52.4 

F 

33 

8.3 

8.1 

12.36 

12.12 

7.27 

48.3 


N=67 

10 

10 

20 

20 

10 

70 

Table 

- 4 (b) 







Class 

III scores 

; reveal 

that 

girls has 

fared better 

than boys, though 

the total mean 

score IS 

indicative of 

a dismal performance 

from the 

Class 

III 

Cl 

CII 

CIII 

CIV 

CV 

Total 

M 

38 

5.7 

4.6 

5.4 

3.3 

2.8 

25.05 

F 

29 

5.8 

5.1 

10.13 

3.4 

2.8 

27.48 


N=67 

10 

10 

20 

20 

20 

80 


Table - 4 (c) 
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class as a whole. For the total of 80 marks the mean score of 
achievement is 26.26 i.e., 32.8% only. In class IV boys recorded a 
better performance than girls. However, here also the class as a whole 
records a dismal performance with a mean of 28.04 and a percentage 
of 35.05% out of the 80 test items. 


Class 

IV 

Cl 

CII 

cm 

CIV 

cv 

Total 


31 

3.6 


7.0 

11.16 

0.83 

29.20 

F 

37 

3.8 


7.7 

8.35 

1.97 

26.89 


N=68 

10 

10 

20 

20 

20 

80 


Table - 4 (d) 

4.4 Comparison of Mean Score of DMS, CBSE and state students 
- classwise : 

The performance of DMS students in class 1 and II is decidedly 
better than that of CBSE and state schools. However in III std, the 
CBSE schools record a better performance where as in class IV the 
state schools score over the other two. The hypothesis and that there 
is no significant difference between the achievement of students of 
DMS. CBSE and State schools is rejected. 
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DMS 



I STANDARD 


N = 63 



E 

40K 


II STANDARD 


N = 67 





N = 


N = ea 




I STANDARD 



II STANDARD 








STATE 


c 

3&X 


D 

20 % 


I STANDARD 



N = 200 


B 



D 

20 % 


II STANDARD 


N = 200 




STATE 


B 

sex 



A 

IDS 


III STANDARD 


N = 200 


B 

BOX 



IV STANDARD 


N = 200 





School/s 


I Std 

n Std 

III Std 

IV Std 


Mean 

34.26 

50.37 

26.26 

28 04 

DMS 

% 

68.1 

71.9 

32.8 

35.05 



N=63 

N=67 

N=67 

N=68 


Mean 

26.6 

49 0 

42.55 

35.41 

CBSE 

% 

53.2 

70 

53.2 

44.2 



N=200 

N=200 

N=200 

N=200 


Mean 

33.31 

37.16 

37.04 

40.2 

STATE 

% 

66.6 

53.1 

46.2 

50 2 



N=200 

N=200 

N=200 

N=200 


Table - 5 Comparison of mean scores of DMS, CBSE and State 
students - classwise. 


4.5 Comparison of the performance of DMS students catagory - 
wise : 

The comparison of the performances of DMS students in class 
I - IV in different catagories reveal a significant picture that has far 
reading consequences for the teaching - learning scenario of the class 
rooms, especially with regard to vocabulary development. 

In class I the test items were presented under six catagories all 
consisting of naming words (Nouns) under picture recognition skill. 
Majority of the students recognised them and answered orally. 
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CLASS - I 


Category 

Cl 

CII 

cm 

CIV 

CV 

CVI 

Total 

Oral written 

Mean Score 

6.11 

4.49 

5.46 

5.65 

4.96 

7.59 

23.7 10.5. 

34.26 

Total Score 

8 

8 

8 

8 

6 

12 

Out of 50 


Table - 6 (a) (N = 63) 

Comparison of mean scores of DMS students - Category wise 

In class II, the students performed better in C - 1 phonic 
vocabulary C - II sight vocabulary and C V - contextual vocabulary 
compared to C III and C IV which tested structural vocabulary like 
plurals tenses, prepositions and definitions. Class II students fared 
very well compared to the other classes of DMS and also better 
than the II std students of CBSE and state schools. 


CLASS - II 


Category 

Cl 

CII 

cm 

CIV 

CV 

Total 

Mean Score 

7.2 

8.59 

13.19 

12.06 

7.37 

50.37 

Total Score 

10 

10 

20 

20 

10 

Out of 70 


Table - 6 (b) (N = 67) 

Comparison of mean scores of DMS students - Category wise 

In class III, the students did not fare well in catagory III 
which tested structural vocabulary, in catagory IV and catagory V 
which tested contextual and situational vocabulary. 
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CLASS - HI 


Category 

Cl 

cn 

cm 

CIV 

CV 

Total 

Mean Score 

5.72 

4.87 

7.58 

3.38 

2.78 

26.26 

Total Score 

10 

10 

20 

20 

20 

Out of 80 

Table - 6 (c) 
Comparison of 

(N = 

Mean 

67) 

Scores of 

DMS 

students - 

Category wise 

The students of class IV fared badly in Cl, CIII and CIV. The 
response was very bad in C V which tested the situational vocabulary 

CLASS - IV 







Category 

Cl 

CII 

CIII 

CIV 

CV 

Total 

Mean Score 

3.7 

7.12 

7.37 

9.76 

1.40 

28.04 

Total Score 

10 

10 

20 

20 

20 

Out of 80 

Table - 6 (d) 

(N ^ 

= 68) 






Companson of Mean Scores of DMS students - Category wise 
4.6 Discussion 

Comparative analysis of students performance in the classes I - 
IV reveal that students performance level dipped m III and IV 
standards. This suggests the lack of a systematic, useful and 
meaningful training for the students to build their vocabulary powers. 
Dealing with the enlisted vocabulary given at the beginning of each 
lesson mechanically does not motivate students to take interest in 
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learning new words. Using joyful, learner oriented play way methods 
and activities will the skills of the students. Teachers should 

plan in advance to introduce, comprehend, use and expand the 
vocabulary. 

The analysis of the students performance catagory -wise reveals 
that the students have performed well in the area of phonic vocabulary 
and sight vocabulary. The important and the most useful area of 
structural vocabulary is not handled well by the students. The use of 
action words, descnbing words, position words and combining words 
that are termed as verbs, adjectives/adverbs, prepositions and 
conjunctions are not properly done by the students. All the test items 
are of the recognition type only; not a single recall type is given 
because the requisite words are supplied in the box; Yet the 
performance is dismal. This observation points out at the lack of 
proper oral-aural language atmosphere in the teaching-learning situation 
in the classroom. The students are not exposed to the stmctural words 
that abound in our everyday speech. 

The analysis of the correlation between the achievement of 
students and their parental Socio Economic status reveals a positive 
correlation in classes I and II and a zero correlation in classes III 
and IV There are cases wherein the child who has well educated, 
lucratively employed parents has scored poorly. But there are quite a 
number of cases wherein the parents are of the middle class 
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background and the child has scored very high marks. It is also 
significant that children with educated but unemployed mothers have 
scored better than children with educated and employed mothers. In 
this scenario, the class room interaction becomes very vital and 
indispensable. Once again the pointer swings towards an effective, 
well planned, interactive class room climate to modify the heterogenous 
student groups into a homogenous, coordinated student group. 
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SUMMARY AND CONCLUSIONS 
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5.3.2 Variables studied 

5.3.3 Tool used 

5.3.4 Method of test administration 

5.3.5 Analysis of datS. 

5.4 Limitations of the study 

5.5 Findings of the study 

5.6 Suggestions for further research 




SUMMARY AND CONCLUSION 


The demonstration school attached to the Regional Institute of 
Education, Mysore, NCERT is a laboratory school. The innovations 
and experiments done in the field of Education are implemented and 
tested here. The school has introduced a novel method to select 
students to the I std i.e., through random selection by the 

computer. 

As every child has a nght to education, any type of merit based 

admission test does not do justice to this thinking. As a r^o u 

“ result of 

this admission procedure, the students of DMS make 

tip a 

heterogenous ability group representing the cross section of the societ 

Thus, teaching such a group offers many challenges. Teaching of 

English as a second language for this group provides opportunities to 

try out new methods and approaches. The teaching-leaminrv 

rr to «uung process 

has to be planned meticulously keeping the basics of languacre leami 
in focus. Acquisition, development and expansion of vocabulary ' 
obviously a major basic area of language learning. The main fo 
of this study is the study of vocabulary achievement of the DMS 
students of classes I, II, III and IV in English as II language 
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5.1 Objectives : 

The main objectives of the study were - 

to prepare class wise wordlists-to assess the level of vocabulary 
achievement of DMS, through standardised achievement test 

to find the relationship between gender and performance 

to find the relationship between Socio Economic status of parents 
and performance of students 

to find the relationship between the performance of DMS, CBSE 
and State school students. 

to prepare exemplar supplementary material, 

52 Research questions and hypothesis ; 

In this study four major research questions and four major 
hypoffiesis related to these questions were examined. 

53 Design of the study : 

The study was mainly focussed on the vocabulary achievement 
of students of class I, II, III and IV of DMS in II language English, 

53.1 Sample 

The sample for the study was drawn from the classes I, II, HI 
and IV of DMS, the number was 62, 67, 67 and 68 respectively. To 
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standardise the achievement test 800 students from 4 state schools 
were selected. Each school had 50 per class = 50X4 = 200. 

532 Variables studied 

The performance of students of classes I, II, III and IV were 

compared using the mean as a variable. The gender was considered 

as a variable The socio economic status of parents was also 

considered as a variable. The performance of students of DMS, CBSE 
and State schools were compared classwise. 

533 Tool used 

The tool (set of 4 papers) developed by the local primary 

teachers in a workshop for this purpose was used. 

53.4 Method of test administration 

It was a paper pencil test for classes II, III and IV. The test 
for I std was individualised conducted separately for each child, 
eliciting oral response when the written one was not forthcoming. 

535 Scoring 

Scoring was done by the investigator for DMS and by the 
local teachers for their respective schools. 
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53.6 Analysis of data 

The data was suitaly coded and analysed for SD and r. 

54 Limitations of the study 

The study was limited to the students of classes I, II, III and 
IV of Demonstration school, Mysore with regards to their vocabulary 
achievement. 

55 Findings of the study 

The major findings of the study are - 

The vocabulary achievement of students of class I and II is better 
than that of class III and IV. 

Boys exhibited better performance over girls in classes I, II and 
IV and on the whole. 

The class I and II students of DMS fared better than their 
counterparts of CBSE and state schools 

The class III and IV students of DMS fared worse than their 
counterparts of CBSE and State schools 

The students performed better in the areas of phonic and sight 
sight vocabulary than in the areas of contextual and situational 
vocabulary 


36 




The area of structural vocabulary elicited very poor performance. 
The items with verbs, prepositions, plurals, adjectives, adverbs and 
conjunctions were found to be relatively difficult for students. 

- The students of Primary sections DMS are an example of a 
heterogenous group with regards to their Vocabulary achievement. 
The heterogeneity is much more pronounced in students of III 
and IV when compared to the students of I and II. 

There is a positive correlation between the achievement of students 
and the socio economic status of parents in classes I and II. But 
the correlation is zero in classes III and IV. 

5j 6 Suggestions for further research 

Based on the findings of the present study, the following 

suggestions are offered for further research. 

a) The vocabulary achievement of teachers in English can be assessed 
and a correlation between teacher’s vocabulary and students 
vocabulary achievement can be studied 

b) The correlation between the vocabulary achievement of students 
in English (II language) and the Vocabulary achievement in the 
areas of Environmental studies and Mathematics can be studied. 

c) Integration of Art education activities in teaching English as a 
second language and its effect on vocabulary achievement can be 
studied. 
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d) Adapting communicative approach in teaching English as a second 
language and its effect on vocabulary achievement can be studied 
in comparison with the traditional structural approach. 

e) The role of dictation, drilling and vocabulary games in acquistion 
of vocabulary and their comparative merits can be studied. 
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ANNEXURE-A 
WORD LISTS 


I Standard 

Recognise Pictures of Birds. -10 words 

Recognise Pictures of Flowers. -10 

Recognise Pictures of Vegetables. -10 

Recognise pictures of animals. -10 

Recognise pictures of fruits. -10 

Name the colours. -10 

Recognise pictures of dresses. -10 

Recognise the pictures of playing materials/toys. -10 

Recognise pictures of family members -10 

Recognise the pictures of objects in the environment. -15 

Recognise the pictures of vehicles. -10 

Identify the parts of the body. -10 

Name the persons they meet in daily life like -10 

postman, teacher, police, doctor etc. 

Name the action from the pictures. -15 

150 words 
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n Standard 



I std. - 150 

words ■ 

f 200 = 

350 

words 


an 

desk 

leg 

sky 

brown 

go 

pen 

under 

ago 

do 

lion 

stick 

bus 

good 

pencil 

where 

all 

dog 

lock 

small 

but 

green 

play 

which 

and 

dole 

long 

snake 

buy 

gray 

policeman 

white 

any 

dance 

look 

spoon 

bye 

gun 

postman 

who 

apple 

daughter 

man 

son 

cap 

hair 

pot 

why 

arm 

donkey 

mango 

star 

cat 

hand 

put 

woman 

as 

door 

mat 

stick 

child 

head 

rat 

write 

at 

draw 

milk 

sun 

class 

her 

read 

year 

baby 

drink 

monkey 

table 

clock 

here 

red 

yellow 

bad 

duck 

mine 

tail 

coat 

his 

right 

yes 

bag 

ear 

moon 

tall 

coffee 

home 

rope 

you 

ball 

eat 

morning 

tea 

colour 

horse 

round 

your 

bat 

egg 

mother 

teacher 

come 

is 

run 

yours 

be 

elephant 

mouse 

the 

cook 

It 

school 


bed 

eye 

month 

their 

count 

key 

sentence 


bell 

face 

my 

there 

cow 

kite 

she 


bicycle 

fat 

nib 

they 

cry 

leaf 

shop 


big 

father 

no 

thin 

day 

left 

sister 


bird 

finger 

now 

this 

One to 

Ten 



black 

fish 

nose 

these 





blue 

flower 

number 

tiger 





book 

fly 

one 

to 





box 

game 

our 

tooth 





boy 

garden 

orange 

toy 





brother 

girl 

parrot 

tree 

1 
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ni Standard 


I 

+ II 350 

words + 250 

words - 600 

words 

about 

broken 

dry 

husband 

minute 

absent 

brush 

dust 

ice 

miss 

address 

bucket 

duster 

icecream 

mistake 

afraid 

bunch 

easy 

ill 

money 

afternoon 

bush 

empty 

inkpot 

mouth 

again 

butter 

end 

into 

more 

almost 

cage 

evening 

island 

most 

angry 

cake 

expensive 

jam 

mountain 

animal 

camera 

fall 

jar 

moustache 

answer 

carpet 

few 

Jug 

Mr 

apple 

catch 

fine 

jump 

much 

asleep 

ceiling 

fire 

kick 

muddy 

autumn 

chair 

first 

kitchen 

name 

awake 

chalk 

flag 

knife 

near 

back 

cheap 

floor 

knock 

neither 

balloon 

cheese 

food 

ladder 

net 

banana 

chicken 

foot-ball 

lake 

new 

bank 

chimney 

fork 

lamp 

newspaper 

barber 

cinema 

from 

last 

next 

basin 

clean 

front 

laugh 

night 

basket 

climb 

full 

lavatory 

none 

bath (room) 

close 

funny 

left 

not 

bathe 

clothes 

gate 

letter 

now 
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beach 

cloud 

get 

lid 

nurse 

bear 

cold 

give 

lie 

o’clock 

beard 

comb 

glass 

light 

off 

beautiful 

cost 

glasses 

like 

office 

because 

cough 

good 

line 

old 

bed (room) 

country 

gramophone 

listen 

once 

beginning 

cupboard 

half 

little 

open 

behind 

curtain 

handkerchief 

livmgroom 

out 

belt 

cut 

happy 

loaf 

page 

bench 

dark 

hat 

lock(ed) 

paper 

between 

date 

have 

lamp 

parcel 

black board 

dentist 

he 

lunch 

past 

blanket 

difficult 

heavy 

magazine 

penny 

blouse 

diningroom 

hit 

make 

people 

born 

dinner 

hold 

many 

photograph 

both 

dirty 

hole 

matchbox 

picture 

bottle 

dish 

hook 

meat 

piece 

born 

doctor 

hospital 

midday 

pillow 

both 

double 

hot 

middle 

plate 

bottom 

down 

hour 

midnight 

pocket 

bowl 

draw 

how 

milking 

poor 

bread 

dress 

hungry 


postcard 

break 

breakfast 

bridge 

bring 

drink 

hurt 


pound 
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present 

sit 

thirsty 

sell 

sugar 

weak 

pull 

size 

throw 

send 

sum 

wear 

pupil 

skirt 

those 

servant 

summer 

well 

push 

sleep 

time 

sheep 

sweep 

wet 

quarter 

slice 

tin 

sheet 

sweet 

wheel 

quite 

small 

tired 

shelf 

swim 

white 

radio 

smile 

today 

shilling 

take 

wife 

ram, 

smoke 

tomorrow 

shine 

tea 

window 

richs 

now 

tonight 

ship 

teacher 

windy 

ride 

sock 

too 

shirt 

telephone 

winter 

right 

soldier 

top 

shoe 

tennis 

wipe 

ring 

some 

towel 

short 

than 

with 

river 

spoon 

town 

shout 

that 

word 

road 

spring 

trousers 

side 

then 

work 

roofs 

quare 

twice 


thin 

write 

room 

stairs 

ugly 



wrong 

rubber 

stamp 

umbrella 



yesterday 

rung 

stand 

up 



young 

ruler 

stock 

very 



zoo 

salt 

stone 

village 




same 

stove 

wall 




say 

straight 

want 




scissors 

street 

warm 




sea 

strong 

wash 




seat 

student 

watch 
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IV standard 


I, 

n, m - 600 

words + 400 

words - 1000 

words 

An 

Attic 

Capacity 

Deliver 

Finish 

Able 

Auditor 

Caravan 

Den 

Fisherman 

About 

Autumn 

Careful 

Desire 

Flesh 

About to 

Awake 

Careless 

Detective 

Floor 

Accept 

Bathroom 

Ceiling 

Desert 

Flow 

Accident 

Bazaar 

Centre 

Dictionary 

Five 

Across 

Beak 

Cereal 

Difference 

Fly 

Active 

Beast 

Channel 

Difficult 

Fold 

Address 

Beat 

Cheap 

Die 

Fond of 

Advantage 

Beautiful 

Change 

Dining 

Foolish 

Aerial 

Bedroom 

Cheerful 

Dishonest 

Foot 

Aeroplane 

Before 

Cheese 

Dismiss 

Forget 

A few 

Behave 

Clash 

Distance 

Forgive 

After 

Beggar 

Claw 

Doctor 

Fox 

Age 

Ballet 

Clever 

Doubt 

From place 
to place 

Ago 

Belong 

Clock 

Down 

Full of 

Agree 

Bind 

Cloud 

Drama 

Games 

Aim 

Biscuit 

Cocoa 

Drop 

Gather 

Airport 

Blind 

Coffee 

Drowned 

Get 


All of a 


sudden 

Bless 

Coin 

Drum 

Gethold of 

Allow 

Branch 

Comfort 

Dry 

Ghee 

Along 

Brave 

Complaint 

Ear 

Go about 
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Alone 

Bread 

Already 

Bright 

Always 

Brick 

Ambassador 

Board 

Ambulance 

Boat 

Amount 

Body 

Ancient 

Bold 

Anger 

Book 

Announce 

Borrow 

Another 

Bottom 

Ant 

Both 

Anxious 

Bow 

Appear 

Bucket 

Architect 

Budget 

Army 

Build 

Around 

Burn 

Arrest 

Busy 

Arrival 

Business 

Arrow 

Butter 

Ask 

By 

Asleep 

Cage 

Astrologer 

Call 

Astronomer 

Calendar 

At all 

Camel 

Atlas 

Can 

At once 

Capable 


Condition 

Earn 

Contain 

Earth 

Cool 

Easily 

Comer 

East 

Correct 

Editor 

Cost 

Empty 

Country 

Engine 

Court 

Enemy 

Coward 

Enjoy 

Crab 

Enough 

Crane 

Escape 

Crop 

Exactly 

Crowd 

Excuse 

Cmel 

Expensive 

Cupboard 

Face 

Cunning 

Fade 

Dacoit 

Failure 

Dark 

Fair 

Danger 

Faithful 

Date 

Fall ill 

Dear 

Fall asleep 

Decorate 

Raise 

Deep 

Famous 

Deer 

Fear 

Defeat 

Fertile 

Defend 

Fill 


Goat 

Goods 

Grace 

Grandfather 

Group 

Guest 

Half 

Handsome 

Happen 

Hate 

Hatred 

Heap 

Heavy 

High 

Hit 

Help 

Hole 

Holiday 

Honest 

Honey 

Horn 

Hospital 

Hot 

Hour 

Hundred 

Hunger 
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Hunt 

Many 

part 

Reef 

Starve 

Husband 

Marry 

Past 

Root 

Steal 

Idea 

Mean 

Pass 

Round 

Strange 

Immediately 

Meat 

Peace 

Sadly 

Street 

Important 

Mend 

Peacock 

Safely 

Strength 

Improve 

Merchant 

Permanent 

Sail 

Still 

Indeed 

Midday 

Pet 

Sailer 

Steve 

Injection 

Midnight 

Pilot 

Same 

Storm 

Interesting 

Mine 

Planet 

Sandy 

Study 

Invain 

Minister 

Plant 

Save 

Stupid 

Jar 

Miser 

Poet 

See 

Suddenly 

Jewels 

Missing 

Police-man 

Seat 

Summer 

Join 

Mix 

Pond 

Send 

Surface 

Journey 

Modern 

Port-town 

Serve 

Surprise 

Joy 

Month 

Pour 

Servant 

Sure 

Judgement 

Moon 

Pray 

Set 

Sweetly 

Keep 

More 

Present 

Set out 

Tear 

Kind 

Move 

Price 

Shade 

Telephone 

Kind of 

Much 

Prince 

Shark 

Television 

Kingdom 

Mustard 

Princes 

Shady 

Tent 

Kitchen 

Name 

Prison 

Sheep 

Test 

Knock 

Necklace 

Profit 

Shell 

Theatre 

Knuckle 

Neighbouring 

Promise 

Selfish 

Thermometer 

Lady 

Nephew 

Proud 

Ship 

Thom 

Lame 

Nest 

Punish 

Shock 

Thought 
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Land 

Net 

Question 

Shore 

Through 

Large 

Never 

Quietly 

Shoulder 

Thousand 

Laugh 

Niece 

Poet 

Shy 

Thunder 

Lazy 

Noon 

Rap 

Side 

Think 

Leader 

North 

Ram 

Silver 

Tonight 

Leaf 

Not at all 

Rear 

Skin 

TourCist) 

Lend 

Nothing 

Reason 

Slowly 

Towards 

Leopard 

Number 

Refuse 

Smell 

Tower 

Liar 

Oasis 

Reply 

Smile 

Trap 

Lie 

Ofcourse 

Remember 

Snail 

Travel 

Life 

Officer 

Reporter 

Something 

Truth 

Light 

Often 

Rest 

Sound 

True 

Line 

Oil 

Return 

South 

Turn 

Lead 

Once upon 

Ride 

Spade 

Turbana 


a time 


Leak 

One by one 

Rise 

Spear 

Ugly 

Lonely 

Only 

Road side 

Spend 

Use 

Lot of 

Outside 

Roar 

Spice 

Useful 

Mad 

Ours 

Robber 

Sport 

Wake 

Made of 

Packet 

Rock 

Stare 

Watch 

Magic 

Paae 

Imp 

Rocky 

Star 

Wave 

Maid-servant 

Palm 

Rouge 

Start 

Wealth 

Make fun of 

Palmyra 

Roll 


Weather 
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West 

Western 

When 

While 

Which 

Whip 

Whisper 

Whole 

Whose 

Wicked 

Wild 

W^inter 

Wisdom. 

Without 

W^onder 

Wood 

"Wood cutter 

World 

Worry 

Young 

Yours 

Zebra 

Zoo 
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B. List of Schools 

1. Demonstation School Mysore - DMS 
CBSE - Schools 

1. St. Joseph’s Central School, Jayalakshmipuram, Mysore. 

2. Kendriya Vidyalaya, DFRL, Mysore. 

3. Atomic Energy School, Yelwal, Mysore. 

4. Pushkarini School, Hinkal, Mysore. 

State Schools 

1. CFTRI School, Mysore. 

2. Sarada Vilas Primary School, Mysore. 

3. Maharshi School. Visveswaranagar, Mysore. 

4. Nirmala Convent, Vonti Koppal, Mysore. 
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Demonstration School, RIEM 
Project; Study of Vocabulary Achievement. 

1995-96 

II Standard. Achievement Test 

I Look at the picture and round off its name. 



70 Marks 


& 


tag 


joy 


Gun 


Map 
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goat 


coat 









n Write the name 













Ill (a) Fill in the blanks using these words : 



e.g. Sita is the daughter of Kutchu & Kamala 

1. Katchu is the.of Ravi and Sita 

2. Kamala is the .of Ravi and Sita 

3. Ravi is the . of Sita 

4. Sita IS the . of Ravi 

5. Ravi is the . of Kutchu and Kamala 

(bj January is the first month. 

Then comes February. 

Then comes . 

Then comes . 

Then comes . 

Then comes . 

Then comes . 

(c) Write these numbers in Words 

e.g. 8 = Eight 3 = . 6 = .... 

2 = . 4 = . 9 = .... 
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(b) Fill in the blanks using these words 


to, at, with, on, in 


1. The ball is . the box 




3. Sita is going . Ravi 


4. She is talking . to the man 


5. He is looking . the kite 
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V (a) Write the sentences 



This is our class room 

1. It has one . 

2. It has two . 

3. It has one . 

4. It has SIX . 

5. It has one . 


(b) 1. My name is . 

2. I am .Years old. 

3. I study in .standard. 

4. My school begins at .o’clock. 

5. My school closes at .o’clock. 
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Project: Study of Vocabulary Achievement 

1995-96 

III Standard 80 Marks 

Achievement test 

1 Tick the word spoken by your teacher 

1. Sheep - ship 

2. Sit - seat 

3. Meet - met 

4. Chip - cheap 

5. Beat - bit 

Dictation; 

1 . 

2 . 

3 . 

4 . 

5 . 

II Complete the word; 


Eg: 

Rocket 

Locket 

Pocket 

1 

Hot 

Got 

...ot 

2 

Sit 

Hit 

...it 

3 

Hook 

Took 

...ook 

4 

Tell 

Bell 

...ell 

5 

Bend 

Mend 

...end 
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...ear 
...old 
...own 
...unch 
...ight 

III a) Make new word using the given word 
Eg. Flea = Leaf 

1 Eat = . 

2 Tub 

3 Ten = . 

4 Low = . 

5 Pot 

b) Make new words from the given word: 

Eg. Stabel Sale Tale 

1 Spear . . 

2 Beast . . 

3 Shore . . 

c) Give one word for: 

Eg. Red, Blue, and Yellow are colours 

1. Banana, apple and grapes are . 

2. Carrot, tomato and potato are . 

3. Shirt, Pants and skirt are . 


6 

Bear 

Pear 

7 

Gold 

Bold 

8 

Clown 

Gown 

9 

Punch 

Munch 

10 

Sight 

Fight 
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4. Cat, dog and cow are . 

5. Crow hen and peacock are . 

d) Complete the sentence with the proper word : 
Eg. Gold is costly, it is not cheap 

1 This box is heavy, it is not . 

2 Milk is very Hot, it is not . 

3 This dress is new, it is not . 

4 My house is near, it is not . 

5 My uncle is rich, he is not . 

IV a) Fill in the blanks changing the word given. 
Eg: He ran two kilometres yesterday (run) 

1. I .Mr. Rao see yesterday (see) 

2. My teacher . to my house yesterday (come) 

3 He .a story book yesterday (give) 

4 I .. . ice cream yesterday (eat) 

5. She ....a song yesterday (sing) 

b) Fill m the blanks using the given words: 

into, to, with, on, for 

It was my birthday yesterday. 

I invited my friends ....the birthday 

I wore a new dress .my birthday 

My mother brought a cake .my friends 
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She cut the cake .small pieces 

My friends ate the cake and danced .me 


c) 

Give 

the plural 

word 

Eg: 

One 

man. 

Many 

1. 

One 

woman. 

Many 

2. 

One 

child. 

Many 

3. 

One 

Bench, 

Many 

4. 

One 

Box, 

Many 

5. 

One 

fly. 

Many 


Men 


d) 

Give 

one word 

for: 



Eg: 

The 

person 

who teaches 

is 

1, 

The 

person 

who 

drives 

is 

a 

2. 

The 

person 

who 

paints 

is 

a 

3. 

The 

person 

who 

writes 

is 

a 

4. 

The 

person 

who 

sings 

is 

a 

5. 

The 

person 

who 

dances 

is a 


teacher 
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V a) You want to go to the market. 

Use these words: 

Orange, right, help, left, green, red, cross, rules, signal, clear. 

Walk on the foot path 

1. Be careful when you .the road 

2. Wait till the road is . 

3. Look at the .lights before crossing 

4. Stopwhen you see .light 

5. Get ready when you see .light 

6. Go on when you see .light 

7. Look to your .First and then to 

8. Your .while crossing 

9. The policeman will .you if you want 10. These are the .of 

safety. 

b) Complete the story using these words. 

lift, jumped, river, into, deep, when, brave, swim, safely, swam. 

One day a boy was playing near the . It was very . The 

boy was young but he was very . he was playing he saw 

a man falling . the water. The boy .... into the water. He knew 

how to . He . to the man and brought him . to the 

land He saved the .of the man. 
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PROJECT: Study of Vocabulary Achievement 

1995-96 

IV Standard 80 Marks 

Achievement test 

I a) Dictation 1. 

2 . 

3 . 

4 . 

5 . 

b) Select the correct word and fill up the blanks 
Ex- A ship sails on the sea 
Sheep, shep, ship, sip 

1. The chair is made of . 

wood, woud, would, vood 

2. Many vehicles are on the . 

Rode, Road, Roed, Rood 

3. This is .House 

There, their, tliear, ther 

4. He is very old and . 

Wea4< week, wiek, wick 

5. There is a .in the bucket 

hole, whole, whol, hoal 
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II Pick out the word with correct spelling: 

1. Businiss, Buisniss, Business 

2. Aksident, Accident, Aciddent 

3. belief, beleif, beelif 

4. prinses, princeses, princess 

5. allways, always, olways 

6. important, importent, impartent 

7 modern, modren, madren 

8. usefull, yuseful, useful 

9. suggestion, sugestion, suggestion 

10. Janevary, January, Janeary 

III a) Write the correct word in the blank: 

Eg: I go there to buy the things I need market 
1. Two vehicles dash in the street . 

2 It has the names of all the months and all the dates in a 
month: . 

3. These objects revolve around the sun . 

4. It will be very cold m this season . 

5. This man flies the aeroplane . 
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b) Write the word which gives the opposite meaning 
Eg: Profit X Loss 

1. True X . 

2. Sad X . 

3. Young X . 

4. Forget X . 

5. Enemy X . 

c) Write the word which gives the same meaning: 

Eg; Construct = build 

1. Fearful = . 

2. large = . 

3. strong = . 

4. intelligent = . 

5. expensive = . 

d) Write the suitable word in the blank; 

Eg: My house is not very fan it is very near 

1. This story is; not boring, it is . 

2. This problem is not difficult, it is . 

3. This bridge is not wide, it is . 

4. My clothes are not dry, they are . 

5. This man is not cruel, he is . 
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e) What is this? Write it’s name in the blank: 

Eg: This paper gives us news from everywhere newspaper 

1. When you ask a question, you get this back . 

2. when people become sick, they go here to get cured . 

3. There will be no school, no office on this day . 

4. The aeroplanes land and take off from here . 

5. We go here to board a tram . 

IV a) Fill in the blanks using am/is/are/was/were 
Eg: Many people are going to the exhibition today. 

1. I . also going with them now 

2. Yesterday there . a lot of rush for the exhibition 

3. Murali . going to see a movie now 

4. sheela . going to the market yesterday 

5 she . going to the exhibition today 

b) Complete the sentence using the given words : 
eg : Sunday comes after Saturday. 

Use these words : before, from, across, along, around 

1. The sixwise men swam . the river 

2. There is a lot of space . our school 

3. This aeropl^me flies . Bombay to Delhi 

4. January comes . February 

5 We walked . the seashore, watching the waves. 
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c) Eg : Cuckoo sings sweetly. 

Use these words : suddenly, safely, easily, quietly, slowly 

1. I can solve this sum . 

2. You should cross the road . 

3. The old man walks very . 

4. The lorry came very . 

5. Do not make noise, do your work . 

d) Eg : Rose is a beautiful flower. 

Use these words : Clever, brave, foolish, old, kind. 

1. Shivaji was a . warrior 

2. Mother Theresa is a very . person 

3. Birbal was a very . person 

4. Kutchu was a . man 

5. My grandmother is a very . lady. 

e) Eg : I finished my homework then I went out to play 
Use these words ; and, but, because, so, or. 

1. I did not go to school . I was ill 

2. He went to the market . bought mangoes 

3. Kutchu was a good man . he was forgetful 

4. Akbar could not find out the truth . he asked Birbal to help 

him 

5. Govind Seth was telling a lie . Kishan Seth was telling a lie 
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V Complete this story : 

Use these words : Danger, help, quickly, careful, dead, journey. 


wild, together, eyes, down. 

Two friends once set off an a long . They had to travel 

through a forest. They decided to travel . The forest was 


full of . animals and there was a lot of . 

Suddenly, they saw a bear coming towards them. One of them 

. climbed a tree. The other one did not know how to climb. He 

lay . on the ground and closed his . The bear came and 

sniffed at him. Thinking that he was . it went away. 

Then the other friend climbed down and came to his fnend. 
He asked him, “What did the bear tell you?” This friend said, “Be 

. your friend not a good friend. He will not . you in 

times of danger.” 
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DATA SHEET 


CBSE Vocabulary Test 

50 

I STD A DMS 


SI 

No. 

I 

II 

III 

IV 

V 

VI 

Total 

0+W 

E 

Father 

I 

0 

Mother 
E I 

0 

FI 

5 

6 

5 

7 

10 

7 

28+12 

B 

B 

B 

C 

- 

- 

M2 

7 

6 

7 

8 

10 

8 

46 

B 

C 

C 




F3 

8 

5 

5 

8 

10 

8 

46 

B 

C 

C 

D 

- 

- 

M4 

8 

5 

7 

8 

10 

8 

49 

B 

B 

C 

C 

- 

- 

M5 

7 

5 

6 

2 

10 

8 

36+10 

B 

B 

B 

C 

- 

- 

M6 

1 

6 

6 

7 

10 

7 

39 

C 

C 

C 

D 

- 

- 

F7 

7 

4 

7 

6 

10 

8 

26+13 

B 

C 

C 

E 

- 

- 

MS 

8 

6 

7 

7 

10 

7 

14+31 

D 

c 

C 

D 

D 

D 

F9 














MIO 

6 

5 


7 

9 

8 

22+2 

E 

D 

D 

E 

- 

- 

Fll 














MI2 

8 

6 

6 

6 

10 

7 

22+21 

D 

D 

D 

E 

- 

- 

M13 

8 

5 

7 

5 

10 

8 

29+14 

B 

C 

C 

B 

C 

C 

M14 

3 

4 

4 

5 

10 

8 

34+ 
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C 

C 

E 

- 

- 

M15 

6 

4 

5 

7 

10 

6 

38+ 

E 

E 

E 

E 

- 

- 

M16 

8 

5 

6 

6 

10 

8 

31+12 

E 

E 

E 

E 

- 

- 

M17 

7 

6 

4 

5 

10 

7 

39+2 

- 

E 

E 

E 

E 

E 

F18 

7 

5 

8 

7 

10 

7 

33+11 

C 

B 

C 

C 

- 

- 

F19 

8 

5 

5 

7 

10 

8 

38+5 

A 

B 


C 

- 

- 

F20 

7 

6 

8 

8 

10 

8 

26+20 

B 

C 

E 

E 

E 

E 

M21 

6 

4 

6 

5 

9 

8 

19+20 

C 

C 

C 

C 

- 

- 

F22 














M23 

4 

2 

5 

5 

7 

7 

30+ 







F24 

7 

7 

8 

7 

10 

8 

25+22 

C 

C 

C 

B 

C 

C 

' M25 

8 

6 

6 

4 

9 

6 

14+26 

E 

D 

D 

E 

D 

D 

M26 

8 

6 

7 

8 

10 

8 

44+3 

B 

C 

B 

C 

C 

C 

M27 

7 

6 

8 

7 

10 

8 

44+2 

C 

C 

C 

B 

C 

C 

M28 

7 

4 

8 

6 

10 

8 

43+ 

C 

C 

C 

B 

C 

C 

F29 














F30 

8 

4 

6 

7 

10 

8 

39+4 

. D 

D 

D 

C 

- 

- 

M31 

7 

4 

6 

3 

8 

5 

29+4 

- 

E 

E 

C 

- 

- 

M32 

8 

6 

7 

7 

10 

8 

46+ 

E 

D 

E 

E 

- 

" 
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SI 

No. 

I 

II 

III 

IV 

V 

VI 

Total 

0+W 

E 

Father 

I 

0 
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Mother 

I 

0 

FI 

4 

3 

6 

8 

7 

5 

33+ 

E 

E 

E 

E 


« 

M2 

7 

6 

6 

5 

10 

8 

2+40 

C 

D 

D 

D 

D 

D 

F3 

6 

5 

6 

4 

7 

7 

35+ 

D 

D 

D 

C 

D 

D 

M4 

7 

6 

5 

5 

7 

2 

27+5 
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C 

C 

E 

- 

- 

M5 

F6 

8 4 

Absent 

3 

4 

9 

7 

28+7 

E 

E 

E 

E 

- 

- 

M7 

7 

7 

6 

7 

8 

8 

2+42 

C 

D 

C 

C 

C 

C 

M8 

7 

4 

5 

5 

8 

7 

32+5 

C 

C 

C 

C 

- 

- 

F9 

7 

5 

7 

8 

10 

8 

31+14 

A 

B 

B 

A 

B 

B 

MIO 

4 

4 

4 

7 

7 

7 

29+ 

A 

C 

B 

B 

- 

- 

Fll 

8 

6 

8 

7 

10 

7 

22+17 

C 

D 

- 

E 

- 

- 

M12 

7 

6 

6 

7 

10 

8 

4+40 

D 

D 

E 

C 

C 

C 

M13 

8 

5 

7 

5 

10 

8 

29+14 

B 

C 

C 

B 

C 

C 

M14 

7 

7 

5 

8 

10 

7 

41+3 

A 

C 

B 

B 

- 

- 

M15 

7 

5 

8 

7 

10 

7 

44+ 

A 

C 

B 

C 

- 

- 

F16 

8 

6 

5 

8 

10 

8 

43+2 

C 

C 

C 

E 

- 

- 

F17 

7 

6 

8 

6 

10 

8 

44+1 

A 

C 

A 

B 

- 

- 

M18 

7 

6 

6 

8 

10 

8 

33+12 

C 

C 

C 

C 

- 

- 

F19 

8 

2 

8 

6 

10 

8 

33+12 

C 

C 

C 

C 

- 

- 

F20 

8 

6 

8 

8 

10 

8 

2+46 

B 

C 

c 

C 

- 

- 

M21 

7 

5 

5 

5 

10 

7 

39+ 

D 

E 

E 

E 

- 

- 

M22 

8 

4 

6 

8 

9 

6 

41 + 

D 

E 

E 

C 

- 

- 

M23 

8 

6 

8 

7 

10 

8 

33+14 

C 

C 

C 

C 

- 

- 

M24 

8 

6 

8 

8 

10 

8 

7+41 

D 

E 

E 

E 

- 

- 

M25 

M26 

7 3 

Absent 

5 

4 

7 

8 

34+ 

E 

D 

D 

E 

- 

- 

F27 

5 

2 

3 

6 

' 8 

8 

12+19 

A 

A 

A 

C 

- 

- 

M28 

7 

6 

6 

7 

10 

44 

27+15 

A 

B 

A 

A 

B 

A 

F29 

6 

4 

7 

6 

10 

5 

31+7 

E 

E 

E 

E 

- 

- 

M30 

8 

5 

8 

7 

10 

8 

1+45 

C 

C 

C 

C 

- 

- 

F31 

7 

4 

4 

4 

9 

8 

5+31 

C 

C 

C 

C 

- 

- 
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n STD A DMS 


SI 

No. 

I 

11 

III 

IV 

V 

Total 

Father 


Mother 

FI 

10 

7 

11 

6 

6 

40 

B 

C 

C 

B 

D 

c 

M2 

10 

10 

16 

17 

10 

63 

D 

C 

C 

E 


_ 

M3 

10 

10 

16 

16 

7 

59 

B 

B 

B 

D 



F4 

5 

9 

9 

17 

7 

47 

C 

C 

B 

C 



M5 

- 

8 

14 

18 

7 

47 

C 

C 

B 

C 

. 

* 

ab6 













F7 

10 

7 

16 

18 

6 

57 

A 

B 

A 

C 

• 


F8 

10 

10 

17 

17 

10 

64 

B 

B 

C 

C 



M9 

10 

10 

19 

20 

10 

69 

B 

C 

C 

B 

C 

c 

MIO 

10 

7 

18 

20 

10 

65 

C 

D 

C 

E 


_ 

Mil 

5 

8 

16 

13 

9 

51 

E 

E 

E 

E 

. 


M12 

10 

9 

17 

20 

10 

66 

A 

B 

B 

C 


_ 

M13 

5 

9 

12 

9 

8 

43 

E 

E 

E 

E 


* 

F14 

10 

10 

19 

20 

10 

69 

B 

C 

B 

C 



M15 

10 

8 

6 

6 

2 

32 

E 

D 

D 

E 



F16 

10 

10 

18 

18 

10 

66 

D 

E 

D 

E 



F17 

9 

3 

- 

10 

4 

26 

C 

C 

C 

C 

- 

. 

F18 

10 

9 

13 

16 

7 

55 

E 

D 

- 

E 


. 

F19 

10 

10 

20 

18 

10 

68 

A 

B 

A 

A 

B 

A 

M20 

10 

8 

19 

15 

9 

61 

D 

D 

D 

C 

• 

• 

F21 

10 

9 

18 

19 

9 

65 

A 

B 

A 

C 

- 


F22 

9 

8 

11 

13 

7 

48 

D 

E 

D 

E 


• 

F23 

10 

8 

14 

15 

8 

55 

C 

C 

C 

C 

. 


F24 

9 

8 

8 

12 

6 

43 

A 

A 

A 

B 

B 

B 

F25 

Absent 











F26 

5 

8 

17 

12 

9 

51 

E 

E 

D 

E 

E 

E 

F27 

10 

10 

19 

20 

10 

69 

C 

D 

C 

D 

- 

- 

M28 

10 

8 

17 

18 

6 

59 

D 

E 

E 

E 


- 

M29 

10 

10 

18 

20 

10 

68 

C 

C 

C 

E 

- 

- 

F30 

10 

7 

17 

16 

9 

60 

E 

E 

E 

D 

- 

- 

M31 

10 

10 

14 

17 

9 

60 

C 

C 

C 

C 

D 

C 

F32 

9 

10 

19 

20 

10 

68 

D 

D 

E 

D 

- 


M33 

9 

8 

5 

8 

4 

34 

B 

C 

C 

C 

C 

c 

M34 

10 

8 

14 

18 

10 

60 

D 

D 

D 

- 

- 

- 

M35 

8 

9 

10 

8 

4 

39 

D 

D 

D 

C 

c 

c 


78 





Mother 


II STD B DMS 


SI I II III IV V Total Father 
No. _ 


Ml 

10 

10 

14 

12 

8 

54 

D 

c 

C 

E 

- 


F2 

10 

10 

12 

17 

8 

57 

A 

B 

A 

C 



F3 

9 

6 

8 

4 

3 

30 

C 

D 

C 

E 

- 


F4 

F5 

10 8 
Absent 

5 

8 

6 

37 

C 

C 

C 

E 

- 

- 

M6 

10 

9 

19 

11 

8 

57 

B 

B 

c 

C 

- 

_ 

M7 

10 

10 

7 

6 

10 

43 

B 

C 

c 

B 



M8 

10 

9 

16 

11 

8 

54 

E 

E 

E 

E 

- 


M9 

10 

10 

14 

6 

6 

46 

B 

C 

B 

D 

- 


MIO 

10 

10 

18 

18 

7 

63 

C 

c 

C 

C 

. 


Mil 

10 

10 

15 

5 

5 

45 

B 

B 

C 

E 

. 

_ 

M12 

10 

8 

18 

13 

9 

58 

C 

D 

C 

E 

D 

D 

F13 

9 

10 

19 

16 

4 

58 

C 

C 

C 

D 

_ 

. 

M14 

10 

10 

19 

19 

10 

68 

A 

B 

B 

B 

• 


M15 

10 

8 

13 

12 

7 

50 

D 

D 

C 

E 

- 


M16 

10 

8 

14 

2 

2 

36 

E 

D 

D 

D 

• 

_ 

M17 

7 

8 

14 

5 

5 

39 

C 

C 

C 

E 

. 

• 

F18 

10 

8 

15 

9 

6 

48 

D 

C 

C 

D 

D 

C 

M19 

10 

10 

10 

11 

9 

50 

D 

C 

C 

D 

D 

C 

M20 

10 

9 

13 

11 

8 

51 

A 

B 

B 

C 

- 

. 

M21 

10 

9 

15 

13 

9 

56 

C 

C 

C 

D 

- 


F22 

10 

6 

10 

6 

3 

35 

C 

C 

C 

D 

• 

. 

F23 

10 

10 

18 

17 

9 

64 

A 

B 

B 

A 

C 

B 

M24 

10 

10 

12 

17 

8 

57 

D 

D 

C 

E 

- 

- 

M25 

10 

8 

9 

4 

4 

35 

C 

C 

C 

D 

. 

- 

F26 

9 

9 

- 

- 

- 

16 

c 

D 

D 

D 



F27 

F28 

F29 

10 10 
10 8 
Absent 

16 

11 

13 

2 

9 

3 

58 

34 

c 

D 

C 

D 



F30 

4 

9 

9 

12 

4 

38 

c 

C 

C 

B 

c 

C 

M31 

M32 

10 9 

Absent 

8 

5 

4 

36 

c 

C 

c 

C 

- 

- 

M33 

10 

10 

17 

16 

10 

63 

c 

B 

B 

C 

- 

- 

M34 

10 

10 

14 

15 

8 

57 

c 

E 

C 

E 

. 






in A 


No. 

SI. 

I 

II 

III 

IV 

V 

VI 

E 

Father 

I 

0 

Mother 

E I 

0 

1 

Absent 











M2 

5 

5 

- 

- 

- 

10 

D 

E 

D 

E 



M3 

1 

5 

2 

3 

1 

12 

D 

D 

C 

D 

D 

c 

F4 

10 

8 

19 

15 

19 

71 

C 

C 

C 

D 

D 


F5 

6 

4 

4 

- 

- 

14 

C 

D 

C 

E 



M6 

8 

4 

16 

5 

3 

36 

A 

B 

A 

C 



F7 

8 

4 

19 

12 

13 

56 

B 

C 

C 

B 

C 

c 

F8 

6 

5 

14 

- 

- 

25 

D 

C 

C 

E 


* 

M9 

6 

4 

3 

- 

- 

13 

C 

D 

C 

E 

. 


MIO 

8 

8 

10 

7 

- 

33 

C 

D 

C 

C 

_ 


Fll 

5 

4 

12 

5 

- 

26 

C 

B 

B 

D 



F12 

Absent 











F13 

5 

4 

13 

1 

2 

25 

A 

B 

B 

B 

_ 


M14 

7 

6 

20 

16 

13 

62 

A 

B 

B 

E 



M15 

4 

7 

2 

1 

- 

14 

D 

C 

C 

E 



F16 

3 

- 

10 

- 

- 

13 

E 

E 

C 

E 

. 


F17 

8 

6 

18 

8 

19 

59 

A 

B 

A 

C 

• 


M18 

6 

6 

14 

8 

3 

37 

D 

D 

C 

D 

. 

• 

M19 

7 

18 

14 

6 

2 

37 

C 

C 

C 

D 



M20 

5 

6 

0 

- 

- 

11 

E 

E 

E 

E 

• 

. 

F21 

2 

7 

13 

6 

2 

30 

A 

B 

B 

D 

• 


F22 

Absent 











F23 

6 

8 

9 

1 

- 

24 

E 

E 

E 

E 


_ 

M24 

Absent 











M25 

6 

5 

5 

1 

- 

17 

C 

C 

C 

B 

c 

c 

F26 

7 

2 

9 

5 

- 

23 

A 

A 

A 

C 

- 

- 

F27 

8 

9 

11 

2 

3 

32 

E 

E 

E 

D 

- 

- 

M28 

8 

4 

5 

7 

- 

24 

E 

D 

D 

E 

- 

- 

F29 

6 

7 

10 

- 

2 

25 

C 

C 

C 

D 

- 

- 

M30 

5 

6 

16 

6 

4 

37 

A 

A 

A 

E 

- 

- 

M31 

6 

3 

3 

- 

- 

12 

C 

C 

C 

C 

- 

- 

F32 

7 

8 

12 

7 

6 

40 

A 

B 

A 

B 

- 

- 

M33 

5 

5 

14 

10 

6 

40 

C 

D 

D 

D 

- 

- 

M34 

Absent 












so 




Ill B 


No. 

SI. 

I 

II 

III 

IV 

V 

Total 

E 

Father 

I 

0 

E 

Mother 

I 

0 

FI 

5 

2 

7 

1 

2 

17 

B 

B 

B 

B 

C 

B 

M2 

10 

10 

14 

14 

12 

60 

A 

B 

B 

C 

- 

- 

M3 

10 

6 

15 

15 

14 

60 

A 

B 

B 

C 

- 

- 

F4 

4 

4 

3 

1 

- 

12 

E 

E 

E 

E 

- 

- 

M5 

9 

7 

9 

15 

- 

40 

A 

B 

B 

B 

- 

- 

M6 

8 

4 

4 

1 

6 

23 

A 

B 

B 

C 

C 

.C 

F7 

6 

6 

13 

n 

- 

27 

C 

C 

C 

B 

c 

c 

F8 

M9 

Absent 

6 

11 



17 

C 

C 

C 

E 

. 


MIO 

9 

6 

18 

9 

13 

55 

c 

C 

C 

E 

- 

- 

Fll 

8 

7 

6 

2 

1 

24 

c 

C 

C 

B 

- 

- 

M12 

8 

6 

18 

9 

11 

52 

c 

C 

C 

B 

- 

- 

F13 

6 

1 

5 

1 

- 

13 

c 

D 

D 

E 

- 

- 

M14 

10 

10 

19 

17 

5 

61 

A 

A 

A 

B 

- 

- 

M15 

3 

- 

2 

- 

- 

5 

E 

D 

D 

E 

- 

- 

M16 

7 

7 

7 

1 

- 

22 

C 

D 

D 

E 

- 

- 

F17 

7 

6 

12 

- 

- 

25 

A 

B 

A 

B 

- 

- 

F18 

6 

9 

4 

1 

1 

21 

C 

C 

C 

E 

- 

- 

F19 

5 

1 

8 

- 

- 

14 

E 

E 

E 

E 

- 

- 

F20 

3 

5 

2 

1 

2 

13 

E 

E 

E 

E 

- 

- 

M21 

7 

3 

- 

- 

- 

10 

A 

A 

A 

A 

- 

- 

F22 

F23 

Absent 

5 4 

3 



12 

D 

D 

C 

E 

- 

- 

M24 

10 

10 

16 

17 

16 

69 

A 

B 

B 

A 

- 

- 

M25 

F26 

Absent 

7 7 

10 

4 


28 

C 

C 

C 

D 

- 

- 

F27 

3 

3 

13 

1 

- 

20 

C 

D 

D 

C 

- 

- 

M28 

4 

5 

5 

_ 


14 

E 

E 

E 

E 

- 

- 

F29 

6 

5 

7 



18 

A 

B 

A 

B 

- 

“ 

M30 

6 

2 

3 



11 

E 

E 

E 

E 

■ 


F31 

8 

1 

6 

3 

- 

18 

E 

E 

E 

E 



F32 

6 

7 

8 

1 


22 

C 

D 

C 

E 

• 

“ 

M33 

5 

1 

94 


- 

15 

E 

D 

D 

E 

■c 

c 

p 

F34 

M35 

3 

7 

5 

8 

4 

9 

15 


12 

39 

A 

A 

A 

b 

A 

c 

B 

Ci 

B 


81 



IV A 


No. 

SI. 

I 

II 

III 

IV 

V 

Total 

E 

Father 

I 0 

Mother 

E I 

0 

Ml 

6 

6 

9 

15 

2 

38 

C 

C 

C 

E 



M2 

6 

7 

6 

2 

1 

21 

B 

c 

c 

B 

_ 


M3 

3 

6 

16 

21 

4 

50 

A 

A 

A 

B 



M4 

2 

6 

4 

6 

1 

19 

C 

c 

c 

E 



M5 

3 

5 

6 

45 

- 

is 

E 

E 

E 


* 


F6 

- 

5 

7 

1 

- 

13 

E 

E 

E 

E 



M7 

3 

4 

2 

1 

12 

27 

E 

D 

D 

E 



M8 

6 

5 

9 

10 

- 

30 

E 

C 

C 

E 

* 


M9 

3 

6 

7 

6 

- 

22 

E 

E 

E 

E 



MIO 

4 

6 

8 

3 

2 

23 

B 

D 

C 

D 

E 

c 

Fll 

- 

5 

1 

3 

- 

9 

E 

C 

- 

- 

. 

_ 

M12 


5 

- 

7 

- 

14 

B 

C 

c 

E 

- 

- 

F13 

F14 

Absent 

4 4 

1 



9 

E 

D 

D 

E 

C 

D 

F15 

5 

8 

8 

10 

4 

35 

B 

B 

B 

D 

- 

- 

M16 

3 

- 

5 

17 

4 

29 

E 

D 

D 

E 

- 

- 

F17 

7 

7 

24 

24 

10 

62 

B 

C 

B 

A 

D 

B 

F18 

4 

5 

7 

12 

2 

30 

C 

C 

C 

E 

- 

- 

F19 

6 

5 

19 

24 

4 

58 

A 

B 

B 

C 

- 

- 

M20 

5 

5 

9 

1 

1 

21 

B 

C 

C 

E 

- 

- 

M21 

M22 

Absent 

3 5 

6 

4 


18 

E 

D 

D 

E 

. 


M23 

4 

8 

20 

15 

3 

50 

B 

C 

B 

D 

- 

- 

F24 

1 

5 

9 

13 

3 

32 

B 

B 

B 

C 

- 

- 

M25 

- 

5 

- 

- 

- 

5 

B 

D 

D 

E 

- 

- 

F26 

1 

2 

- 

- 

- 

3 

E 

D 

D 

E 

- 

- 

F27 

4 

4 

17 

14 

4 

43 

C 

C 

C 

D 

- 

- 

F28 

- 

3 

2 

- 

- 

5 

E 

E 

E 


- 

- 

F29 

3 

4 

2 

1 

- 

10 

D 

D 

D 

- 

- 

- 

F30 

9 

7 

22 

25 

8 

71 

C 

D 

C 

C 

D 

D 

F31 

3 

- 

4 

9 

- 

16 

E 

C 

C 

E 

- 

- 

F32 

2 

4 

3 

. 

- 

9 

C 

C 

C 

C 

- 

- 

F33 

4 

5 

10 

12 

- 

31 

C 

C 

B 

C 

C 

C 

F34 

M35 

Absent 

1 6 

3 

1 


11 

D 

E 

D 

D 

E 

D 

M36 

- 

2 

6 

2 

- 

10 

C 

C 

- 

E 

- 

- 


82 



School No ; 
CBSE/STATE 


DATA SHEET 


Vocabulary Test 


rV B DMS 


SI. 

No 

I 

11 

III 

IV 

V 

Total 

E 

Father 

I 

0 

E 

Mother 

I 

0 

Ml 

7 

7 

18 

21 

9 

62 

B 

D 

E 

C 

« 


M2 

6 

5 

13 

14 

1 

39 

B 

B 

B 

B 

C 

c 

F3 

7 

8 

21 

22 

10 

68 

A 

B 

B 

B 

. 


F4 

8 

4 

18 

23 

7 

60 

A 

B 

B 

B 

. 

.. 

F5 

5 

7 

11 

12 

1 

36 

B 

A 

B 

C 



F6 

8 

7 

11 

6 

4 

36 

B 

C 

C 

D 

- 


M7 

8 

6 

15 

18 

10 

57 

B 

B 

B 

B 

c 

B 

F8 

6 

6 

19 

23 

8 

62 

A 

B 

B 

C 

D 

C 

M9 

4 

1 

- 

5 

- 

10 

E 

E 

- 

- 

- 

- 

FIO 

5 

6 

6 

9 

1 

21 

C 

C 

C 

- 

- 

- 

Fll 

4 

4 

- 

3 

- 

11 

B 

D 

C 

B 

- 

- 

F12 

2 

- 

- 

- 

- 

2 

C 

D 

D 

E 

- 

- 

M13 

4 

6 

5 

4 

- 

19 

D 

E 

E 

E 

- 

- 

F14 

7 

7 

13 

5 

- 

32 

C 

C 

C 

D 

D 

c 

F15 

4 

6 

5 

3 

- 

18 

C 

B 

B 

B 

C 

B 

FI 6 

7 

8 

21 

14 

4 

54 

A 

B 

B 

B 

B ■ 

B 

F17 

6 

3 

5 

4 

- 

18 

C 

C 

C 

C 

- 

- 

M18 

3 

5 

3 

2 

- 

13 

C 

D 

C 

E 

- 

- 

M19 

1 

3 

- 

- 

- 

4 

D 

D 

D 

D 

- 

- 

F20 

6 

7 

12 

16 

6 

47 

D 

C 

C 

B 

- 

- 

F21 

3 

6 

12 

17 

8 

46 

B 

B 

B 

D 

- 

- 

M22 

- 

5 

- 

1 

- 

6 

E 

D 

- 

C 

- 

- 

M23 

7 

9 

20 

25 

10 

71 







M24 

Absent 











M25 

3 

5 


1 

- 

9 

C 

D 

C 

D 

- 

- 

F26 

4 

3 

12 

5 

- 

24 

D 

C 

c 

E 

- 

- 

M27 

8 

8 

22 

21 

10 

69 

B 

A 

A 

B 

- 

- 

F28 

4 

3 

3 

9 

3 

22 

E 

D 

D 

E 

- 

- 

F29 

4 

5 

7 

5 

- 

21 

B 

C 

C 

C 

- 

- 

F30 

5 

1 

11 

19 

5 

41 

E 

E 

E 

D 

- 

- 

M31 

_ 

7 

2 

_ 

_ 

9 

D 

D 

D 

E 

- 

- 

M32 

2 

4 

6 

- 


12 

B 

D 

D 

E 

- 

- 

M33 

5 

9 

17 

4 

- 

35 

E 

E 

E 

C 

- 

- 


83 









orange 


pineapple 







































CZv’ 

Think of two words that Ayme and go logetbcr lo make a silly picture Write 
each pair of rhyming-words against its picture. Here are some words to fe^ 
you. 


sun pet bug fox fish 

rug bun jet dish box 



6 


92 







B. Think of two words that rhyme and go together lo make a funny picture Write 
each pair of rhyming words against its picture. Here are some words to liefp 
you. J: 


geese 

clown 

parrot 

tabby 

cook 

shabby 

book 

crown 

carrot 

cheese 







A long time ago people used pictures in place of words. Such pictures are called 
SYMBOLS. 

Here are some symbols. Can you write the words these symbols stand for? The 
words in the box will help you. 


man 

fish 

rain 


night 

hear 

walk 

hunt 


river 


( ) 



7 


95 






















To forma>syw=«<rcfie letters must be plac^ in llieir correct order. Can you put 
in their correct order to form the names of objects? The picture clues 
will help you. 




SHID 



PALM 



CEG 



TEIK 



SHIP 


TELAP 




10 


97 




Three turtles are having a race. 

The turtles have letter names. 

Read the clues. Then write each letter on the correct turtle. 



1. G is first . 

2. B is behind U. 

Which turtle is last? 

What word did they spell? 


3 


9 


98 






It is possible to make a new word from an old word using the same letters 
arc some examples; 


ent 


tops 


but 



Put in the missing double letters: oo ee tt 












Look at the pictures. Read the noises. 
Which sentence goes with each picture? 
Write the sentence by the picture. 


I am a crow 
I am an owl 
1 am a bee 
I am a mouse 


I am a cat 
I am a dog 
I am a cow 


I am a duck 
I am a snake 
I am a sheep 








Here are some of the common fruits which arc grown in our country. Can you 
name them? 


102 












(^Wi 



h 


Can you name these vegetables? Choose from the box: 


onion 

radish 

potato 

turnip 

carrot 

cabbage 

cauliflower 

tomato 

spinach 

cucumber 

lady's finger 

peas 


green pepper 

pumpkin 

brinjal 






104 













107 















®W ‘IPIIIII 



neck check shoulder elbow 



30 
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Here are ten labels, bearing the names of ten Important cities. Each label has been 
torn into two and the pieces are mixed up. 

Which two pieces go together to form the name of a city? Write the name of the 
city in the box. 


Madras 


H 


0 Bom 


now 


ciiltn 


SIliHi 
























2 






stars 


mangoes 






















axes 




ooo 

ooo 

mangoes 




an eye eyes 






QoOq. 


watches 


a cherry 


cherries 




crawl 


slide 


swim 
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a policeman 


a famier 


a fiipinan 






( 


j .liter 

a 

person^who bakes bread 

carpenter 

a 

workman who makes tables, chairs, desks, doors, etc 

dr )r 

a 

person who gives medicines to those who are ill 

fatrner 

a 

man who grows crops 

fireman 

• a 

man who puts .out fires 

grocer 

a 

man who sells tea, sugar, coffee, soap, etc 

nurse 

a 

woman who looks after the sick 

policeman 

a 

man who catches thieves and wrong-doers 

postman 

a 

man who brings us letters, 

soldier 

a 

man who fights for his country 

tailor 

a 

man who sews clothes 

teacher 

■ a 

person who gives lessons 



This person catches thieves. 
This man makes furniture. 
This person bakes bread. 

She looks after the sick 
This man sews clothes. 

He se'Is tea, soap and sugar. 
This person gives medicines. 
This person teaches 
He puts out fires. 

He grows crops 
He brings our letters. 

He fights for the country. 


47 
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choose from the box the correct opposite to complete each sentence. 
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Can you write the right word describing each picture? 
ugly, beautiful 


narrow, wide 


wet, dry 


hard, easy 


heavy, light 




face 


face 





425 
4-13 2 
5 57 


sum 



box 



bridge 



day 


3 
+ 5 

8 


sum 
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A. In each of the following groups of words there is one word that does not 
belong to the group. Find it out and put it in the box. The first one is done for 
you. 

1. Riack, wliite, yellow, glass, green 

2. Kitten, puppy, lamb, foal, goat 

3. Table, chair, desk, bench, book 

4. Eye, ear, food, mouth, tongue 

5. Friend, cousin, unde, aunt, niece 

6. Banana, radish, potato, carrot, onion 

7. Coat, shirt, cloth, vest, jacket 

8 Sun, moon, star, eaith, shine 

9 Rose, lotus, violet, iilv, oak 
10. A[)ple, orange, mango, cabbage*, lemon 


It What arc they? Choose from these: 


numbers 

birds 

tools 

animals 

countries 

fruits 

baby animals 

cities 

colours 

vegetables 


1, Pink, violet, brown and grey aie all 


2. 

Cell rots, 

onions, rabb, 

igns and tomatoes are 

3. 

One, two, three, live 

and eight nie 

4. 

Peais, [jearhes, giajx* 

s and cheities are all 

5 

Ducks, 

geese, eagles. 

(r.iirols and owls aie . 

C). 

Calves, 

kids, thicks and tadpoles aie all 


7. S[)adcs, hammers, axes and sf^anners arc all 

8 Deer, monkeys, wolves and bears are all wild 

9 Delhi, Bombay, Calcutta and Bangaloie aie all 
10. India, China, Japan and Russia are all 



12 
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What is it? Can you make the word? ^ ^ 

/ n’’-' 

My first is in BEST.but not in PEST; 

My second is in sfEP but not in STOP; 
My third is in BALL but not in BELL; 

My fourth is in CUBS but not in CUBE; 
My fifth is in SPIT but not in SPIN. 


It is a 



Now look at these words and find at least four words hidden in each of these: 


















A word having a contrary or an opposite meaning to another is called an 
Antonym, as bad to good. 

A. Can you write an Antonym of each of these words? The words in the box 
will help you. 



at 

failure 

despair 

enmity 

cruelty 

artificial 

:e 

fertile 

timid 

good 

virtue 

permanent 

r 

superior 

convict 

fall 

modern 

minimum 


cowardly 

proud 

win 

slavery 

falsehood 

3r 

immortal 

tame 

loss 

stale 

prosperity 


1. natural artificial 

11. truth 

21. barren 

2. temporary 

12. vice 

22. junior 

3. maximum 

13. rise 

23. inferior 

4. victory 

14. ancient 

24. brave 

5. success 

15. freedom 

25. bold 

6. hope 

16. adversity 

26. acquit 

7. war 

17. asree 

27. profit 

8. friendship 

18. loose 

2B. mortal 

9. kindness 

19. lose 

29. wild 

10. evil 

20. fresh 

30. humble 


B. Now the same with these: 
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Game 1 - Listing and naming objects, or pictures of objects 

Variation - 1 - Numbers and plural (e.g. Three boxes) 

Variation - 2 - Adjectives (e.g. a red box a big red box) 

Variation - 3 - Containers (a bag of books) 

Preparation 

Make a collection of small objects or pictures of objects 
which you know learners can name. Display them to the students. 
Cover them with a paper or cloth. Each student needs a pencil and 
paper. 

Procedure 

Lay 6-8 objects on table or display 6-8 pictures on the board. 

Give 20 seconds for the students to observe them, hide them. 



Tell the 

students to write down as many 

names as they 

can 

remember use 

the 

variation and ask them to 

tell what they 

have 

written. 





for 

variation 

1 - 

Keep several objects of the 

same type 


for 

variation 

2 - 

use several objects of 

same kind 

but 




different colour, size, shape 

etc. 


for 

variation 

3 - 

use containers like a box 

of matches a 

bag 




of fruits, a tube of toothpaste etc. 
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Game 2 - Question and answer games 

Asking questions with tags so that the students give complete 
phrases for answers. They should not use ‘Yes’ or ‘No’ for answer. 

Preparation - none (oral) 

Procedure 

Make it a team competition. Put a number of questions to 
each team. Answers should come without delay and without using 
‘yes’ or ‘no’. The team which answers the most properly wins. 

For e.g. Your name is Sheela, isn’t it? 

expected answer - Of course, it is Sheela. or Not at all, 

I am Suma. 

You don’t come to school by Bus. Do you? 
Indeed I do come by Bus. 

Once the students learn how the game works, they can fire 
questions at each other, the teacher being the referee. 
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Game 3 Test your knowledge 

Any questions of fact and answers to them. (Like a general 
knowledge quiz) 

Preparation - Collection of questions with factual answers weU within 
the sphere of child’s experience; from the environmental studies or 
mathematics. 

For e.g. (a) Where is Taj Mahal? - It is in Agra. 

(b) What is the product of 3x9 - 27 

(c) What is the opposite of happy? - Sad 

Procedure - Make teams and have an interclass quiz. 

Game 4 - Describe a Picture 

Use of adjectives and adverbs Preparation - Select from magazines 
or ask children to bring picture cut outs of objects, people, scene or 
Activity. 

Procedure - Show the picture/s. Ask students to use describing words 
to illustrate objects and actions. 

For e.g. It is a Village Scene 
He is a busy man 
The bus is moving fast 
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Game 5 - The oddman out 


Giving reasons, using because, answering questions, agreeing and 
disagreeing. The game is ideal for revising lexical sets. e.g. words 
for colour, family relations, animals, house hold utensils. 

Preparation - Prepare 10-15 groups of words per game, each of 

which contains ‘odd man out’. 

e.g. (1) horse, cow, mouse, knife, fish 

(2) brother, father, sister, uncle, grand father 

(3) January, June, March, Spring, Mars 

(4) Mysore, Bangalore, Delhi, Calcutta, Cauvery 

(5) Bus, Bicycle, Car, Lorry, Van. 

Procedure - Students write down the words groupwise and pick the 
odd man out giving reasons. 

Game 6 - Silly Stories 

Making up stories, using past tense and reported speech. 

Preparation - None, except that the teacher has to think of some 
beginnings for a story 

Procedure - Start the story with half of a sentence. Ask the class 
to contribute the second half one by one till the silly story makes 
every one complete a sentence. 
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e.g. Teacher - I saw a horse. 

Student 1 - .in the kitchen 

Teacher - It was eating. 

Student 2 - .a piece of Cake 

Teacher - It was also . 

Student 3 - .drinking tea etc. 

encourage the completion of the sentence even if it is factually silly. 

Game 7 - One idea at a time 

Describing things using adjectives. 

Variation 1 - Using adverbs - (e.g. noisily) 

Preparation - None 

Procedure - One student mimes an adjective (happy, sad, surprised, 

bored) other try to guess what he is miming. 

Student 1 - Are you tired? 

Mimer - (Shakes his head) 

Student 2 - Are you lazy’^ 

Mimer - (shakes his head) 

Student 3 - Are you bored‘s 
Mimer - (Nods his head) 

Encourage the class to find the reason for his boredom. 
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Variation 2 - Adverbs & imperatives 

One student chooses an adverb which will be easy to 
demonstrate. The teacher asks him to perform an action 
e.g. ‘open the door’ and try to guess the adverb, 
e.g. He has chosen ‘angrily’ 

teacher - open & close the door 

student - (Opens & closes the door angrily) 

Class - Noisily'student - No; (repeats the action) 

Class - Quickly! 

Student - No. (repeats the action) 

Class - Noisily'^ 

Student - yes. 

Variation - 3 

One student can mime a job - others try to find out by asking 
not more than 5 Questions. 

Variation - 4 

Action Sentences. The student mimes a sequence of actions, 
the class guesses it by using 5 chances 
Class - you are carrying something? 

Student - (Nods ) 

Class - Is it a Gem? 

Student - (shakes his head) 

Class - If it a stick*^ 

Student - (Nods) 

Class - you are driving the sheep. 
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Game 8 - Predicting me aning s 


Preparation - Select 8-10 unfamiliar words put them up on the 
black board. Give a passage with those words to the class. 

Procedure - Ask the students to read the passage, guess the meanings 
of given words and write them down. Elicit the meanings, discuss 
which one is right and why. 

Game 9 - Word Sets 

Preparation - Some stimulus words. 

Procedure - Give the stimulus word, ask the students to write as 
many words they can think of which are associated with that word. 
The maximum correct responses deserve appreciation. 

Foi e.g. - School (Stimulus Word) 

expected word responses-Teacher, Class room, assembly, Black board. 
Students, games, lessons text books.etc. 

Game 10 - Adverb brain storm 
Preparation - List of verbs like talk, walk. 

Procedure - Give one verb - talk Ask the class to write in 3 
minutes, the ways in which people talk, 
expected answer - noisily, softly, quickly, etc. 


i./ ..I .i.utc of Edijcatiott 
1 1 ui uiora y. boLuoicatatiou & 
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